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Letter from the Editor
Dear Colleagues,
While we only have one article for this edition of the journal, I am hard
pressed to think of an article that would better fit the current needs of our field,
our state, and our nation. Dr. Moon and Mr. Hu’s work regarding the building
of interpersonal relationships across cultures gives us insight into what it is
like to create bonds in settings where we are different than one another. They
stress the importance of opportunities for conversation and for listening to
each other. I am reminded of the insight that we often listen to respond rather than listen to
understand. During this time of rebuilding in our country, may we focus on listening to
understand from those who are different in language, in culture, and in world understandings
than ourselves so that we may rebuild a more just world for our students, our communities, and
ourselves.
Wishing you and yours health, peace, and comfort,
Mary Caitlin
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Call for Papers
The Language Association Journal is the official peer-reviewed journal of the New York State
Association of Foreign Language Teachers (NYSAFLT). The audience for this journal includes
world language educators at all levels, teacher educators, administrators, and others who are
interested in world language education. To address the diverse interests, focuses, and needs of
this audience, each issue of the Language Association Journal allows for three submission
types—scholarly articles, reports, and teacher-to-teacher articles—across multiple categories that
are organized by key words, including, but not limited to: advocacy, assessment, culture,
curriculum, FLES, instruction, issues in the profession, language development, literacy
development, methods, policy, professional development, teacher preparation, technology. While
previously the journal was thematic, we now welcome submissions from a range of topics for
each edition. The Language Association Journal is published two times per year.

Submission Guidelines
•
•

•

•

•

Publication Status
o Your manuscript must not be previously published or under consideration for
publication elsewhere.
Language
o Write your manuscript in English.
o You may include examples written in languages other than English. Italicize these
and include the English translation.
Content
o Your manuscript may be a scholarly article, a report, or a teacher-to-teacher article.
o Graphic content such as tables, charts, and photographs, should enhance your written
content.
o Key word categories: advocacy, assessment, culture, curriculum, FLES, instruction,
issues in the profession, language development, literacy development, methods,
policy, professional development, teacher preparation, technology.
o Present content that is appropriate for the audience of the Language Association
Journal; that is accurate, timely and relevant; that extends or deepens what is
currently known on the topic; that represents innovation or new ways of thinking; and
that bridges theory and practice.
Length
o Limit scholarly articles to no more than 8,000 words.
o Limit reports to no more than 5,000 words.
o Limit teacher-to-teacher articles to no more than 3,000 words.
Writing and Style
o Write in active voice and with language that can be understood by all audiences of
this journal. Define terms that may be unfamiliar to readers.
o Include only and all works cited in the reference section.
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•

•

o Use style guidelines outlined in the Publication Manual of the American
Psychological Association, 7th edition (2019). See http://www.apastyle.org for style
support.
o Replace all references that would reveal your identity in the manuscript with generic
terms such as Author X or School X.
o Proof-read your manuscript to ensure that it is error free.
Technical Considerations
o Prepare the manuscript in a word document (.doc or .docx) using Times New Roman
font size 12, double-spaced.
o Assure that any external links included or hyperlinked in the manuscript are active at
the time of submission.
o Indicate the placement of any graphics (e.g., charts, tables, illustrations, student work)
or photographs, within the word document. (You will submit these in separate files.)
o Remove any evidence of tracked changes that were used in the writing of the
manuscript.
Permissions
o Photographs
▪ Your photographs must have high resolution and in a standard file format
(e.g., .jpeg) and be the property of the author.
▪ Obtain written consent for publication from anyone recognizable in your
photographs. (You will submit this in a separate file.)
o Graphics
▪ Obtain written consent for any graphics (e.g., charts, tables, illustrations,
student work) that are not your own or that are not copyright free. (You will
submit this in a separate file.)

Manuscript Submission Guidelines
• Submit your manuscript and any additional files (e.g., graphics, photographs, consent forms)
that have been prepared according to the above guidelines through the submission form on
the NYSAFLT webpage.
• In your manuscript submission, provide a brief biography to include at the end of your article
or report if it is published.
• Upon receipt of your manuscript submission, the Editor will send you an acknowledgement
email and an approximate timeline for review of your submission.
Manuscript Review
• After the Editor has received your manuscript and completed on-line information form, he or
she will do an initial review to assure that your submission abides by the stated guidelines.
• If the submission abides by the guidelines, the Editor will forward the manuscripts to one or
two members of the Editorial Board for anonymous evaluation and publishing
recommendation. If the submission does not abide by the guidelines, the Editor will
communicate this information to you.
• When all reviews are returned to the Editor from the Editorial Board, the Editor will make
the final decision regarding the manuscript’s publication and will notify you about the
submission’s status.
• All manuscripts accepted for publication are subject to editing.
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Factors Influencing Chinese International
Students’ Friendships with American
Students
So-Jin Moon & Zhengqi Hu
Abstract: Chinese international students in American colleges experience a difficult time
interacting with American peers (Leong, 2015; Yan & Berliner, 2013). This study investigated the
factors affecting Chinese international students’ friendships with American students. A survey
with quantitative and qualitative questions was distributed to Chinese international students in a
college in New York. The results showed that Chinese international students have little interactions
with American students with cultural factors as the major hindrances over a language barrier,
which contrasts previous research. Suggestions for educators to help Chinese international students
better interact with American students are also discussed.
Keywords: Chinese international students, American students, friendship, social interaction, peer
interaction, adjustment, language barrier, cultural experience
Increasing numbers of international students are coming to the United States to study (He
& Huston, 2018; Will, 2016), and Chinese students represent the largest body of international
students in the United States (Institute of International Education, 2019). Interactions with host
nationals are critical for international students because social interactions are highly correlated
with their adjustment and academic success (Hausmann, Ye, Schofield, & Woods, 2009;
Longerbeam, DeStefano, & Lixin, 2013). However, many researchers have revealed that there is
not much interaction between international students and domestic students in and outside of the
classroom (Cruickshank, Chen, & Warren, 2012; Kimmel & Volet, 2012). Previous literature
indicated that cultural differences, educational differences, and language barriers are the main
factors that prevent international students from having a close relationship with American peers
(Longerbeam et al., 2013; Mallinckrodt & Leong, 1992; Yan & Berliner, 2009; Yuan, 2011).
Leong (2015) claimed that “students with familiarity and knowledge of the English
language and with American ways of doing things were more prepared to handle both institutional
and societal-wide demands and expectations. They also developed more friendships” (p. 460). For
this reason, Asian international students tend to experience greater stresses and difficulties in
developing friendships with host nationals compared to European students, who have greater
English proficiency and familiarity with American culture (Fritz, Chin, & DeMarinis, 2008; Trice,
2007; Yan & Berliner, 2013; Yeh & Inose, 2003). Samovar, Porter, McDaniel, and Roy (2014)
argued that Chinese international students experienced more difficulties than other Asian countries
because China and the United States have maximum cultural distance. Students from collectivistic
cultural backgrounds such as China may prioritize a close relationship and may feel a disparity
when interacting with American peers, who have individualistic cultural beliefs such as
independence and self-reliance (Cross, 1995). Therefore, those students from collectivistic
backgrounds may perceive social relationships with American students as superficial (Cross, 1995;
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Ra & Trusty, 2017; Yan & Berliner, 2013) and feel disappointed because of the Americans’
individualist belief in friendship (Mori, 2000; Xiong & Zhou, 2018; Yan & Berliner, 2013).
Furthermore, Chinese international students often encounter host nationals’ indifference or
prejudice when they try to build a relationship with them. In turn, they choose to avoid developing
a relationship with them (Hail, 2015; Tian & Lowe, 2009). Therefore, they tend to remain
exclusively in the group of their co-nationals (Yeh & Inose, 2003; Yuan, 2011) because they
believe the interaction with their co-nationals is more beneficial for their social and emotional
needs (Yan & Berliner, 2013).
Segregation or minimal interaction between Chinese international students and domestic
students is also frequently observed in the classroom because of their different educational
backgrounds (Cruickshank et al., 2012). Chinese international students are unlikely to participate
in class discussions, raise questions, and engage in critical reflections and arguments because they
were taught to be passive in class (Durkin, 2011; Huang, 2012; Ross & Chen, 2015; Yuan, 2011).
Silence is considered an act of respect for their teachers and politeness towards their classmates
by not wasting their time in the Chinese classroom (Liu, 2002). However, in the American
classroom, students actively participate in class and ask questions directly. Chinese international
students’ disengagement and silence in classrooms remains a problem because “classroom silence
is perceived as a lack of communication and preparation by both domestic students and teachers”
(Ross & Chen, 2015, p. 18). Due to their educational background, Chinese international students
may feel uncomfortable in the classroom with American students (Huang & Rinaldo, 2009) and
isolate themselves by choosing to stick together with other Chinese students (Cruickshank et al.,
2012).
A number of scholars have argued that international students’ insufficient English is the
most challenging factor for the majority of international students including Chinese students when
they adjust to an American culture (He & Hutson, 2018; Huang, 2006; Leong, 2015; Lin & Yi,
1997; Mori, 2000; Yan & Berliner, 2009, 2013; Yeh & Inose, 2003; Yuan, 2011), and this hinders
Chinese international students' friendships with American students because a lack of English
proficiency negatively affects the quality of their communication (Leong, 2015; Liu, 2009; Xiong
& Zhou, 2018).
The extant research is generally on academic performance and acculturation issues of
international students, but research on the friendship between the two major groups on campus,
American students and Chinese international students, has not gained much attention despite
interaction being the most important factor in reducing international students’ transition stress
(Moores & Popadiuk, 2011). In this study, we will investigate the frequencies of Chinese
international students’ interactions with American students and the factors that influence their
friendships. Results of this study provide insight for higher education professionals to better
understand Chinese international students’ relationships with American students and to support
their friendships.
Research Questions
To examine these relationships, this work aims to answer two research questions that
follow:
1. How often and in what ways do Chinese international students interact with American
students?
2. What, if any, are the hindrances for Chinese international students’ friendships with
American students?
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Method
Participants
Nine undergraduate Chinese international students enrolled in an intermediate or advanced
Korean language course at a university in New York in Fall 2019 participated in this study. They
were all born and raised in mainland China, and thus their first language was Chinese. Only female
students participated because there were no male Chinese international students enrolled in the
courses. Two students were seniors, five were juniors, and the other two were sophomores. Their
length of stay in the United States ranged from 2 to 5 years, with an average of 2.9 years.
Data
Before data collection, the researchers of the study obtained approval from the Institutional
Review Board (IRB) at their institution. The participants were recruited to participate in the survey
by their language teacher. Data were collected from a survey designed to investigate the factors
affecting Chinese international students’ friendships with American students. There were 12 items
in the survey, 10 multiple choice and 2 open-ended questions. The survey questionnaires consisted
of four parts: demographic information, self-evaluated English proficiency, and frequency of
activities with American students as well as the opened-ended questions such as participants’ selfstated reasons for likes or dislikes of spending time and building friendships with their American
peers and obstacles of developing friendships with them on campus (Appendix A). The researchers
developed the survey questions based on the survey form of the “Preliminary Questionnaire”
which conceptualized the friendship between American and Chinese international students
(Huang, 2008) as well as the researchers’ prior experiences regarding the relationships with
American students. The participants were allowed to write their qualitative responses in Chinese
in order to allow for more accurate descriptions, and the written data were translated into English
by the native Chinese author. The survey was conducted during the participants’ class time, but
their language teacher was not present while the survey was conducted. The survey was not part
of their course requirements.
Data Analysis
The SPSS (Statistical Package for the Social Sciences) was utilized to analyze the
quantitative data, and descriptive statistics were used to report quantitative findings such as the
frequency of the participants’ activities with American students. As for the qualitative data
obtained from the opened-ended questions in the survey, the participants’ answers written in
Chinese were translated into English by the Chinses researcher, and then the participants were
asked to review the English translation of their descriptive data because a member check is an
essential part to improve the accuracy, credibility, validity, and transferability of a study (Lincoln
& Guba, 1985). This process provided the participants with an opportunity to correct any wrong
interpretations. The researchers read through the participants’ answers to get an overall impression
of various reflections in the responses. After that, the qualitative data were open-coded,
synthesized into common themes, and analyzed (Creswell & Plano Clark, 2017), according to the
research questions such as cultural differences that hinder their friendships and different interests
and concerns that affect their friendships with American peers.
Results
All of the participants’ first language was Chinese, and their average daily language use
was Chinese 63.3%, English 28.9%, and other 7.8% (mostly Korean since the participants were
Korean language learners). According to the self-assessment of the participants’ English
proficiency, all the abilities of speaking, writing, reading comprehension, and listening
comprehension were average or above average (good or excellent), except that one student marked
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below average in her listening comprehension. All their speaking and listening comprehension are
equal or better than their writing and reading comprehension, except for one participant.
Figure 1 demonstrates that almost all the participants engaged in their daily activities
(eating out, hanging out, talking about their life, having activities, etc.) with American students 12 times a week or less. A higher number of students had interactions 1-2 times a week with
American peers in studying school subjects, compared to the other activities, because they often
have group work from the classes they take.

Figure 1. Frequency of activities of Chinese international students with American students
The qualitative data indicated that different cultural backgrounds, different interests, and
language barriers are the factors that make the participants reluctant to interact with American
peers. The biggest reason for few interactions with American students was cultural differences.
Six participants reported that the cultural differences between the two countries disrupts their
friendships with American students. For instance, some participants indicated that Chinese and
American people are different in many ways such as how they think, how they view life and the
world, how they behave, and even what they eat. For this reason, many of the participants said that
they do not want to build a relationship with American peers and just wanted to spend time with
other Chinese or Asian international students, rather than facing the conflicts. One participant said
that it is somewhat useful to get used to the local life and culture but did not want to adopt cultural
practices.
Another reported reason for the limited contacts between the two groups was different
interests. Five participants stated that their personal interests and concerns were different from
American students, so they hardly shared their interests or concerns with American peers. One
student mentioned that she preferred hanging out with Chinese friends, and sometimes Korean
friends since they have similar interests, unlike with American peers.
Two participants reported the language barrier as one of the factors that hinders their
friendships with American students. However, both of them also mentioned that language was a
Table of Contents
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hindrance mainly when they first came to America. One student said when she came to the U.S.
for the first time, it was hard to communicate with American students because of the language
barrier, but it is better now.
Discussion
A number of scholars have suggested that Chinese international students struggle with
developing friendships with American students due to different cultural and linguistic
backgrounds, and clashes in values (Huang & Rinaldo, 2009; Leong, 2015; Yan & Berliner, 2013).
Aligned with the previous research, most of the participants reported that the different cultural
backgrounds and different ways of thinking between Chinese and American students make
communication difficult in developing their friendships. Cross-cultural differences in a social
relationship may affect the relationship between international students and American students
(Mallinckrodt & Leong, 1992; Xiong & Zhou, 2018). For example, Chinese people value the
ideology of collectivism (Cruickshank et al., 2012; Triandis, 1995); thus American values of
individualism and their tendency for self-centered behavior are not well accepted by Chinese
students (Yan & Berliner, 2013). Yum (1988) also argued that East Asian communication patterns
and that of North Americans’ are very different because East Asians value social relationships
mainly based on Confucianism, which emphasizes human
and interpersonal relationships, while North Americans
value individualism more. Although some Chinese
students desired to develop more relationships with
… the cultural
American students, they often failed to make American
friends because it is difficult to develop close or
difference and values
meaningful friendships with them (Xiong & Zhou, 2018;
are greater hindrances
Yan & Berliner, 2013). Therefore, they spend little time
than the language
with Americans (Xiong & Zhou, 2018) and end up
sticking with co-national students due to the conflicts
barrier for impeding
(Chen & Ross, 2015; Pettigrew, 1998; Will, 2016; Xiong
the participants’
& Zhou, 2018; Yan & Berliner, 2011, 2013). Chen and
Ross (2015) claimed that Chinese international students
friendships with
feel more comfortable within co-national groups because
American peers, while
their friendship provides more social, academic, and
psychological support than American students. For
a number of previous
instance, while Chinese international students often
research has found that
experience loneliness when studying abroad (Longerbeam
language is the most
et al., 2013) and need emotional support from friends,
most East Asian international students feel a lack of
challenging factor…
emotional support from American students, which
negatively impacts their psychological adjustment (Xiong
& Zhou, 2018).
One interesting finding from the qualitative data was that the cultural difference and values
are greater hindrances than the language barrier for impeding the participants’ friendships with
American peers, while a number of previous research has found that language is the most
challenging factor for Chinese international students’ friendships with American students (He &
Hutson, 2018; Huang, 2006; Leong, 2015; Lin & Yi, 1997; Mori, 2000; Yan & Berliner, 2009,
2013; Yeh & Inose, 2003; Yuan, 2011). The results of the participants’ self-evaluated English
proficiency also showed that the participants still had difficulty interacting with American students
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despite being confident with their English ability. Additionally, some researchers maintained that
international students have a hard time interacting with American peers because their listening and
speaking proficiency is low compared to their writing and reading proficiency (He & Hutson,
2018; Huang, 2006; Yan & Berliner, 2013). The obtained data, however, showed that the
participants were more confident in their speaking and listening comprehension than writing and
reading comprehension. These findings showed that, at least for the participants in this study,
English proficiency is not a major factor that hinders the participants’ relationship with American
students.
Another critical factor that affected the participants’ relationship with American peers was
different interests and concerns. Most of the participants indicated that they are different from
American students in terms of interests, thoughts, personalities, and even food preferences. This
is aligned with previous literature. Scholars have argued that Chinese international students’
interests and concerns are different from American students because they have to deal with not
only linguistic barriers (Huang & Rinaldo, 2009; Will, 2016; Xiong & Zhou, 2018) and cultural
differences (Huang & Rinaldo, 2009; Thakkar, 2011; Xiong & Zhou, 2018) but also legal status
(Huang & Rinaldo, 2009; Yan & Berliner, 2013), financial support (Huang & Rinaldo, 2009;
Xiong & Zhou, 2018), different educational system (Huang & Rinaldo, 2009; Thakkar, 2011; Will,
2016; Xiong & Zhou, 2018), job opportunities (Yan & Berliner, 2013), and food selection (He &
Hutson, 2018). For example, legal status is one of the Chinese international students’ biggest
concerns, and often obtaining a green card is their interest in the United States (Huang & Rinaldo,
2009; Yan & Berliner, 2013) whereas American students are free of this concern.
Implications
A good relationship between Chinese international students and host nationals is beneficial
not only for Chinese international students to better adapt to the host culture (Yuan, 2011), but
also for domestic students to enhance the campus diversity experience and to contribute to global
citizenship (Longerbeam et al., 2013). Friendship for international students starts from the
classroom, but it is not an easy job for many Chinese international students to make American
friends or build up a friendship with them in the classroom (Xiong & Zhou, 2018). Some scholars
argued that the biggest barrier to meaningful relationships between international students and host
students is the lack of opportunities to interact with each other (Talbot, Geelhoed, & Ninggal,
1999; Yang, Teraoka, Eichenfield, & Audas, 1994). This is aligned with Allport’s (1954) contact
hypothesis. Allport argued that one of the best ways to relieve the conflicts between groups is
interpersonal contact. Especially when majority and minority group members are involved,
properly managed interpersonal contact can offer not only a chance to understand each other but
also reduce any prejudice, stereotypes, and discriminations and greatly benefit international
students’ learning (Pettigrew, 2008). Longerbeam, DeStefano, and Lixin (2013) also argued that
the increase of interaction between international students and host nationals positively influences
the perception of the classroom climate, and in turn, affects international students’ successful
transition and academic success. In this sense, teachers can play an important role in improving
the two groups’ relationship by increasing the contact between the two student groups in the
classroom through peer collaboration or group work (Abe, Talbot, & Gellhoed, 1998; Cruickshank
et al., 2012; Westwood & Barker, 1990). Some researchers found that international students in the
peer programs with host nationals rated significantly higher social adjustment than the nonparticipants (Abe et al., 1998; Westwood & Barker, 1990). In addition, Valdez (2015) claimed that
peer collaboration between international students and domestic students can also reinforce
international students’ language development and cultural understanding. Therefore, teachers
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should include activities and opportunities into the formal curriculum for international students to
increase student interaction with American students so that they can adjust to the new culture and
educational environment more easily (Valdez, 2015) while also obtaining more social, academic,
and psychological support from American students (Chen & Ross, 2015). Additionally, providing
activities or opportunities to share each party’s interests is necessary because friendship is
developed based on their mutual interests (Xiong & Zhou, 2018).
Host nationals are also responsible for diminishing the segregation with international
students in the classroom, but the role of domestic students’ attitudes and behaviors toward
international students has often been neglected (Brown, 2009; Dunne, 2009). One participant of
this study said that she did not want to build a relationship with American students because she
did not have a good experience of group work with American students. Therefore, it is important
for teachers to provide domestic students with some guidance to reduce any prejudice or conflicts
toward international students, which results from the different cultural backgrounds before
implementing peer collaboration. For instance, teachers need to teach domestic students that
Chinese students’ silence is not a lack of communication or preparation but an act of respect for
their teacher and politeness to classmates (Ross & Chen, 2015).
Lastly, it is important for educators to be alert that
our goal for international students is not assimilation, but
integration. Kim (2001) suggested that we need to look at
cross-cultural adaptation through the lens of integration
[I]t is important for
because cross-cultural adaptation is an interactive process
educators to be alert
between newcomers and the host environment as well as
that our goal for
between the new culture and the old culture. He and Hutson
(2018) also argued that interactions with American students
international students
should be encouraged while international students’ cultural
is not assimilation, but
identity is maintained (i.e., integration). Teachers should
understand the background ideologies of Chinese
integration.
international students to respect their identity. At the same
time, teachers need to help Chinese international students to
incorporate different cultures and friendships by creating some activities that engage them in
working with other ethnicities in order for them to be able to build a variety of relationships with
others. More practically, when they sit by themselves, teachers can intentionally ask the students
to sit by other domestic students to break Chinese international students’ tendency to confine their
relationship to co-nationals, which may increase their isolation from American culture and society
and negatively influence their English proficiency improvement and adjustment to a new
environment (Yan & Berliner, 2013).
Future Studies
In future research, a greater number of Chinese international students should be recruited
to obtain a complete picture of their friendship patterns and hindrances with American students.
Due to the small scale of this study, the findings should not be generalized, although this study
provided meaningful findings of Chinese international students’ friendship with American
students. To enhance the validity of the research, the diversity of participants, such as male students
and different proficiency levels of students as well as participants from other universities because
campus differences can be a significant factor due to different campus climates and attitudes
toward foreigners in different regions, should be included (Wang & Mallinckrodt, 2006). Future
studies should utilize large scale surveys to obtain a broad understanding of Chinese international
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students’ friendship as well as the real language proficiency test for more complete results, rather
than self-evaluation. This study can be expanded to other Asian international students because they
may have similar friendship patterns with American students. American students’ perspectives
about their friendships with Chinese international students could also be an interesting study.
Conclusion
Today, more than ever before, increasing numbers of Chinese international students come
to American universities, but not much attention has been paid to their friendships with domestic
students despite social interaction being a critical factor for international students’ adjustment and
academic success. This study found that, at least within this particular context, Chinese
international students’ social interaction with American students is considerably low, and the
greatest hindrance for the little interaction was cultural differences rather than language
proficiency, which contrasted much previous research. Teachers can and need to be of assistance
by employing peer collaboration through formal curricula and providing its instructions for both
groups in order to reduce any prejudice or conflicts due to the different cultural backgrounds while
working together. The findings and recommendations provide higher education professionals with
a better understanding of and support for Chinese international students.
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